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TEACHER QUESTIONNAIRE FILLED OUT 
BY MATH AND ENGLISH TEACHERS IN THE 
TEXAS JUNIOR HIGH SCHOOL STUDY 



s / 



> 



TEACHER QUESTIOr^NAIRC 



Code # 



I . 



2. 
3. 



4. 
5. 

6i 



7. 
8. 
9. 



A. PERCENTAGE E^flMATES 

Please estimate the percenlages you 'feel are-corrcct for each of the 
fol lowi ng • i 1ems. t ^ 

I. It would be ideal if every student mastered th^ curriculum. Realistically,- 
however, we know that some do and some do not. In genei-al, what percent 
of your student? do you expect to master the c urric^ulum? ^ ^' 

^-19% = 4 
80-99? = 5 



0-19% - i 
20-39? = 2 
40-595^ = 3 



2. What percent of your grades do you believe to be based 'on objective 
evjdence and what percent on subjective impressions? . 

' % objective 

" % subjective 



0-19? = 1 
20-39? = 2 
40-59? ^ 3 



60-79? = 4 
80-99? = 5 



100? total 

Do *YOu think that frequent disciplinary problems a^re due to lack of 
interest in the subject matter o'r to laxity in enforcing rules? 



% laxiiy^in enforcing rules 



% other (factors intrinsic in the students) 



matter 


0- 


19? = 


1 




20- 


39? - 


2 




40- 


59? = 


3 




60- 


79? = 


4 


students) ' 


80- 


•99? = 


5 



100? total. • • 

f ' ■ 

4. What ? of the time do you think should be spent giving lectures or 

demonstration^ and w^iat % spent asking qyestions and 9onducting discussions? 



% lectures, demonstrations 


. 0-19? = 


1 


20-39? = 


2 


' % questions, discussions 


40-^9? = 


3 




60-79? - 


4 


% seatwork 


80-99? = 


5 


100? tqtaj . ■ 













8 



10. 



H 



Somc-fccI that I cvTrn i ng st^oalcl be as errorless as possible, while ^ 
others feel 1hat students s^!f!uld be challenged with difficult material 
even if it means making more errors. The first group would want \00!^i 
correct performance, whn le the second*group would wont some lower ) 
What* do you feel is the ideal percenfa^je of correct posp'onses in the* 
following situations: * . ^ 

% a. General 'class discussions in which ihe 

students are responding to your questions 
V' (100^ = errorless perf b^mance) . 



_% b. Sea^twork and homework assignments TlCO^ - 
errorless performance). 



0-19^ = I 

20-39^* - 2 

" 40-59^ - 3 

60-79^ = 4 - 

80-99^v - 5 



12. 
13. 
14. 



About what percentage of yoyr teaching is 'devoted to .individuals, tO(f 
subgroups in the class, or to the- class as a whole? 



% to I nd i V i dua I s 
% to subgroups ^ 
% to whole class 



IOO:J total 



( 



0-19? = I 
20-59? = 2 
40-59? = 3 
60-79? - .4 
8a-99? ^ 5 



D, CHECKLISTS 
Please check the appropriate blank. 
7. How much horaework do you regularly assigh? 

= I Less.fhan once a week 

- 2 Once a week 

= 3 * Twice a wee,k x 



^- A lmost dal ly 
5 Da i I y 



\ 




- 8. In looking, at a student's last record, which do you feel is more 
valuable in g living informalHon about him? 

16. 0-1 ' ^grades, ' * 

17. Or I . 'achievemefit test scores, ' - , 

18. 0-1 ^ or other, more subjective, evaluations? 

■ ' . 

9. In general , do 'you 

19^ O-T "dress up" a lesson or learning experience to try to 

make it more interesting for the students, or 

20. 0-1 . * assume Ihey wIN enjoy it and will nol need any special 

attempts to drum qp enlhusiasm? 

10. ftow. do you measure your success in teaching? (How do you knotV whether 
or not you have succeeded? (Check all that apply.) 

21. 0-1 students appear to understand the material 

22. * 0- 1 , fewer questions from the class . 

23. 0- 1 students get right down to work 

24 0-1 slower students also appear to understand 

25. 0-1 seatwork a'ssignments are done correctly 

26< r 0-1 class is wel I -beliaved 

27. 0-r students seem to enjoy school " ^ 

28^ 0-1 . studertts work on their own ^ 



/ 



/ 
/ 



I I . -^ow do yoii feel is 'the best way to include parents? (CKeck all 
that apply. ) ' . 

29. -~C^| as tutors at home for chi[dren who are having problems 

30. 0-1 regular participation in th^ PTA and its projects 

31.. _0:-J help In field trips 

52. 0-1 helping with pep squad, drill team, sports, or other 

school activities 

3!^ . * 0-1 ^cooperate with the school in disciplining the child 

\ ?»t home 

34. ^ 0-1 supporting the teacher in see I ng^ to it that work gels 

done and child's class projecis ore turned in onovtimo, ^ 
homework gets done,^ supplies are bought and brought to school 

35. ^ 0-1 * Just simply providing a warm and positive environment at home 

36. 0-1 providing enriching materials, books, records, games, 

puzzles, experiments 
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C'. BELirrS AOOUT GOOD TrAClliNG 

Below are several activTiies Snd teacher trauts thai have been proposed as 
aspeds of good teaching.' How impor*tont do you, think these are? 

Jlndipate how important to aood leaching you think <jach activity is by 
checMrjg o'ne of the five columns. ^ ^ 



37. I. Explain, inform, show how 

38. 2. Inltiale, direct, administer 

39. 3. Diagnose learning problems 

40. 4. Make curriculum rrufiterials 



Not Slightly Moderately Very Absolutely 

'Important Important Imporiant Important Necessary 

I 2 3 4 5 



41 



5. Organize^and arrange the 
cl asisroom 



42. 6. A! lew students to bexrome 
■ involved- in ugly or dis- 
tressing aspects of subjects 



43. '\ 7. Provide .the same materials / 

for each student in the 
\ class 

\ • 

\ 

44, 8. T^equire the undivided attentio/i 

ofs^the group and admonish those 
whoNdo not respond. 



45. 9. Encourage s^tudens to tackle 

dlffictjl\ problems that might 
be **ovor Heir heads** 



46. 10. Make students emphatically' 

aware that thj?y are here to 
study and learn ^ " 

47. II. Engage ^students in peer 

tutoring (in which one student 
^ works wiih another to help him 
learn something he doesn^t - 
understand ) 



48. 12. s Getting to know students 
well and developing ^warm 
personal relationships 
with them 



Not Slicihtiy- Modorciioly Very AbsotOfely 

/ important Imporiant I mporiant ' Iniporiay^'occssary 



1 2 



49. \y. Sense pf hurior 

60, 14. Ability 1o conirol Ihc class 

, 15. Abil ity to give clear in- 
I structional preseniat ions 

,52. 16, Abj'l^ily to do remedial work 
wl-th slov/ learners * 

53. }^ * Ability to motivate students 

to ^joy classroom v/ork 

54. 18. Enthusiasm 

/ 

65. 19. Warmth 

56. 20. Frequent praise 

57. 21. _ Ability to get. student 

respect 



58. 22. See that students do woll on 

the Metropolitan, the Stanford, 
or. other such achieverr.ent 
' tests 



59. 23. Knowledge of and use of behavior 
modification techniques 



. ' D.^ MOTIVATIONAL TECHNIQUES 

. How often do you use each of the following methods to motivate your 
students? Please check the appropriate columns. 

J . ^ Never Rarely Occasional ly Often Regularly 

I 2^ 3 4 5 



60. 


. 1. 


Praise 


61 . 


2. 


Public recognition (an- 
nounce achievements to 
' whole c hass) 


62. 


3. 


Exemption from tests 


63.. 


~ 4. 


Special J)rivi leges 


64. 


5. 


Contests , compet i t i ve games 


65. 


' 6. 

• 


Notes to parents^ 


66. 


7. 


Written comments on paper 


67. 


8. 


.Other 



(Spoci fy) 
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E. Educdiional Opinion Inventory 

The following is a subpart of a larger questionnaire designed to elicit 
opialonsjpbout teaching and .i'^s methods and goals. - 

There' IS considerable d i sngreernont ^bou1 1hesb, aqd thus no "correct'' answp.rs. ^ 
Please give your own opinrion ^bout the statements. ' 



Read each statemeni and dpcide how YOU, flee I about It, Then mark your answers 
on the space provided. * , ' v 



^ , Strongly - Strong t,y 

Disagree Pi saqree Uncertai n Aqree ^ Aqr :o 

68. I. It^ IS belter to avoid -word games ' ' 

and similar exercises in which ^ i 

students compete wilh one another ^ - \\ 



in front of ^the whole class. 



4 



69. * 2. Knowledge of facts musi come first 

If generalizations are to be made, , 

understood-; and remembered. , 

« 

70. 3. A good teacher is free to admit ^ 

his Ignorance op'enly snd fre- 
quently. 

71. 4. Teachers should teaqh subjects 

r^thor than attitudes. 

72. 5. Students can learn mathematics ' 

as well as. any othet* subject. ^ ^ ^ 

♦ 

73. 6. The primary objectTve of scho- 

oling should be to train students 
to handle thfclr problems of social 
adjustment. , ^ 

74- 7. Teaching should, be oriented 

^ toward preparing siudcnts to do 
well on city-wide or state- 
wide tests. 

75. 8. Learning anything worthwhile 
Is; d'ifficoJt, and everyone 
Involved in the process (both 
teacher and students) finds it 

tiring. ' / 




6iJ 



strongly • ' Strongly 

^ Disagree Pi sag ro e . UncorlQin - Agree . Aqrco , 



76. 9/ WUhout proper training, 

studenis' mental abl lilies 

will remaip undoveloped. . ' ' — 

10, Some studch+s ask t^o many 

. • questions — 

78 • \\. Studonis learn much rron 

loteract icpn with their peers; 
therefore the, teacher should 
'provide abundant opportunSty^ 
for. small group. discussions 
In the classroom. ^ * _ 

79. 12, It Is natural and hcallhy for 

a student I0 resist his 

teacher. • *' — 

80. 13. Teachers should talk to 

studenis just as they would 

to any adu It.' _ 

81. 14, A student should expect school-. 

work to be Interesting. _ 

82. 15. Unless explanations arc short, 

' students lend to lose interest 
and abi Niy to fpl low. 

83. 16. Letting the faster students help 

•the J5 lower ones is a good way to 
keep both kinds of students 
occupied. 

84. *|7, Teachers sh6uld give students a 

great deal of * prat t ice in mathe- 
' matics at the blackboard. 

85. IS, A teacher need spend on*l.y a little 
I ^ time wi1h bright students since 

* they can usually learn, by them- 

selves. \. ^ 

86. ; 19. the more difficult the task 

the better for the student. 

87. 20. Differential ion of work among 
^ students according to ability 

does not seem to be a wooj^able 
^ * Idea. . ^ . 



5 ^: • 



Er|c - ' . 7 12 



strongly ' ' Strongly 

Dtsaqreo Pi sa^oroc Unccrlain AqroG Aq rco^ 



88, 21. * A leachor shou I cf 'discourage 
i ' s4'udents from movifig around* 

- .the room freely, I 

69. 22^ ' One should' expect 'Slodents 

'io fprget much ttial^is^ told , 
- ' thofri-. . . 



90, 23; ]jbe'pld saying "pradice 

\ . makes perfect," is after alt 

* -a ratliej complete Summary of 

^ Vwhat' determines Jearning. 

91 • ?4. . the feacher who rcl iee heavl ly, 
on. textbooks will have more 
, dLffi.cuHy doing effective 

teaching. 



• 



92. 25, Teachers should make' it a 

point to be wrong occasionally 
and then "acknowledge Ihe fact 
'that they hr^S" made a mistake. 

93,. 26,< Teaching should t)e evalual^ed, 

In sits dwn right and by its own 
.standards, independently of how 
much learning results fror^.it. . . 

94w , 27, A good^lheacher must be a deter- 
mined -person. . 

^5. 28. The impact of the teacher Is f^r 
more Impprtant than all other . 
aspects of the school enViroo* 
ment ^Jbmb i ned . 

29. The personality of the teacher 
Is the most important of his or 
her pedagogical djual if Ications. 

■ ^ * . ^ '/ 

30. Tqachers should use some of the 
students* own "lingo" or slang. 



96. 



97. 
98. 



31^ Teachers should reward .effort and . 
1^ penal ire" lack of eftort^ regard less 
of the |mount of mastery achieved. 
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* 



strongly Strongly 
Disaqroe . Disn^roo Uncortai n Aqreo Aorce 



99. 32 



. Probably the best way to get 
children to learn is through 
l^the setting* of high siandards 



and tf»e*appl ication 
.tent pressure/ 



of 



insis- 



100.33, 



*Even at the' risk of boping some 
students, the' teacher should take 
pains to explain things thor- 
oughly. 



iOI. 34/ Giving students rational insight 
inio the nature of ihetnun^er 
sysiern will not appreciably reduce 
the amouni of drM I necessary in the 
teaching of maihemat ics< 



J 02. 35V Calling attentidh to the accom- 
plishments of others hqs little 
'value in stimulating nchieverrK3nt . 



103. 36. 



104. 37. 



«P5* 38. 

c 



106. 39. 



Giving students f a i I i ng- grades 
does* I ittle to prornote achieve- 
ment. 

It better for teachers to err^ 
on 1he si*ide of underexplain'mg* 
than overexplainir>g. 

High grades reinforce effort 
by making the student work'' 
harder or continue to work': hard, 

Str^ter rules-would hel 
eliminate discipl ine proSl^ 




i|07. 40. 1^0- tests^ shouTd be- eTimipated 
j . ' because they mere I y^ I abcl^ students - 

and do not provide teachers with 
„l ' useful inf%mation. 

1 *. . • r 

















1 
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^ F, BIX>RAf^i^lCAL I NfORWAT I ON 



i-l. Post gradudlG work: (check one) * - - - ' ^ 

5 Have gradual e degroo. . . ^ 

, 1 4 Have coursev/ork credit toward graduate degree. 

,^3 ^ Just beginning work toward graduate degreO, 

2 Noi now enrolled biit plan to be, 

I Not now enrolled, do not plan to be. 



i9,2. If graduate degree, where from? 

t = teachers col lone (m;^v ho closc^ififid a un iversitY. e.g. Southwest Texas, SFA 

.\ ' ETSU, etc.) 

2 = ma |Or univerbity 



0,3< Tol^al years teach ir>g experience. 2-4 ^ I: 5-8 = 2; 9-12 = 3; 13-16 = 4; 16+ = 5 
1,4/ How many years teaching at Junior High level? Satire scale as abo ve 

^2-5. How many years teaching present subject ma+-fer at Junior High level? . fi^me scale as above 



6. Professional organizations +o which you belong: 

0- 1 ' TSTA I 16. Other: (specify) 0-1 
4., 0-1 NEA 

S: 0-1 AFT 



7. Do you have? a chi Id or children ot your own? 
What are their xjges? ^ 



Number? 



0 = no 

17. J yes but none 12 or older 

2 - yes & ot lea^ I between 12-14 

3 = yes but a 1 1 past 14 ^ 



.15 
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lh*TERVIfW USES WITJH JUNIOR HIGH SCHOOL 

'math AND.Er;GLISH TEACHERS IN THE 

TEXAS JUNIOR HIGH SCHOOL SJUDY 

(/his intefv'iew lists the questions asked 
along wi'th the c©^|fclQ responses giv^en 

by the teaphers. ) 

\ 



iC 



THE JUNIOR HIGH INTERV lEW 



Variable # 



07001 .' 



0700? 
07003 

07004 

07G05 

070C6 
O/007 

.07008 

07009 



STUDENT ABILITY 

1 . Do you feci that having several levels of abilit y i n one 
classroom presented a problem to you ? 

. I = no' . ' , 

t 

2 = yes 

2. How did you cope wi1h having several ability levels in paqh 
class in order to provide instruction for all of your s4^u£k^ntsT 



Check I ist ( I - absent, 2 ? present') 
- abi I ity groupl ng 



- individualized work, self-paced, learning centers, 
IGE, contract work < ' # 

- different level materials and assignments; supplementary 
maferials; instructional games 

- more special attention, conferences, work after school- ♦ 
deacher on ly) *^ 

\- peer tutoring, allo^ students to work together 

differential testing and grading; ejcpect less' from slow 
^ studenfs, extra credit for extra work * 

* - teach to high or middle group — hope others catch on*. 

(whole class approach); neglect some, ignore the problem 

- other, Resource teacher (either comes in regular class or 
kids go out to her); student teacher; teacher aide 

Scale - " 



07010 



1 = response indicates avoidance of responsibility (ignores 

the problem or sends studentout to resource room — 
qp^tcgary that Is starred). 

* 

2 = response reveals both avoidance and remediation*- 

5 = response shows only remediation teacher attempts to' 
help the student herself within the classroom. 
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Variable ff 



070 1 



07012 
■07Gt3 

07014 
07015- 



3. Do you feel that your molhods fpr coping wi1h, sovera I ^ab i I i ty 
levels in cacti c'iass workncf? ' ' ■ 

I .= no, qualified — but it's the best I can do, could be worse. 

2 = DK, NR — uncertain, unsure "- 

3 = 'qualified yes ~ works for sorie units; works for most kids, 
, most of the time; best I can do 

4 = ye^. 

4. If you group students, how are the groups determined ? 

Checkl ir.t ( I = absent, 2 = present) ^ ^ 

- ability grpup, determined by diagnosiic tests; CAT "scores 



group, detorrriined by observation and assessment 
porforr.ancG; see Tiow welt ihey read ajnd write; 
use oy/ judgir^ent; talk, conference with student 



cla5 



-group by ab i I il-y- Cusua I I y no other response is given) 

- named other types of groups; randomly assigned or balanced 
groups (leaders trt each group) for pariicular activities 
or so students can^ work together, help eachother 



07016 



07017 



Which/groupr of Students get the most at-tention? 
<2"pt/ scale) 

1 = equal time given to all groups, or question is ri6n-app I icable 

2 = docs target* attention "to certain groups (low, m'jddle, high, 

low and high, troublemakers, loudest group) 

r3 pt. scb\o> ' _ 

1 = low group gets m«^t attention 

2 = middle group getsrmost attention 

3 = high group ggls most attention 
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6. Do you individual Ize ? 
Scale 

' I = no, qual i f iod no 

2 = iqual I f iod yes 

3 = yos 



12 



18 



^•1 



Variable # 



07019 
07020 



0702 1 
07022 



07023 
07024 
07025 
07026 



7. How do you individualize ? 

Check I i st (I = absent, 2 = present) 
-^elf-paced work, contracts, packets, kits, learning stations 

. ' - differing expectancies and personalized ai^ignments; extra 
credit work, less work to slow students; special materials 
tooulliers; differential tesiing and grading; some choice 
of assignment - v 

• * 

-•abilily groups; having different assignments (this is not 
real individual i zat ion, but grouping) 

- other, including extra help; conferences; after-school help; 
help from resource teacher, aide, student teacher 

(With some teachers, may need to refer back to questions 2 and 4), 

7a, -Referring 1o questions 5 and 7, an overall tally of who does 

what: (score actual situation as indicated by overall response) 

- teacher uses groups and individualizes 

- teacher individualizes only 

- teacher groups only ^ ' 

- teacher'doSs neither 



ASSESSMENT 



07027 
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8, How often do you give tests ? 

(note: the 'Ns on this scale do n<jt incfude weekly spe4 1 i ng 
tests. 21 ieachers safd they gave weekly spelling tests. 
These responses are riot scored because they inflate test 
frequency for Eng I ish| teachers . ) 

(4 pt. scale) 

I = unit tests every ,4-6 weeks; wlj^n material Is covered; at 
end of unit;' infrqquently or not at all; names no time' 
Interval bu1 says ''after skill is fearned/" etc. (seems 
to be rather fof requent ly ) 



2 = every I 1/2-3 weeks, 



3,^ weok'ly ^or very frequent quizzes; several per-unit; frequent 
pop quizzes ^ ^ ^ ^ 

4 = weekly or frequent quiazes; as we 1 1 as> large unit tests 
every 2-6 weeks. These teachers test a lot . 



I 



\drlablG # 



07028 



07029 



07030 
07031^ 

07032 



10. - Do you givp prepared tests which come with the currjculum 
or do yoii develop your own ? 

(2 pt. scale) 

2 = teacher uses both teachcr-mado and prepared tests 

y 

I = teacher uses only teacher-made tests. ^ 
^. If you do develop your own tests, what are> the advantages^ 
Checklist ( I - absent;' 2 = present) 

- teach^r-made tests correspond better to lesson conten^^ 
can test what is taught, alress what was stressed; stlidents 
familiar with material; tai>lored to lessons; better'. measure 
of how well they understood what was taught; better 
measure of*teacher effectiveness. 

- can give different tests for different ability 'groups; 
can i nd i V i dua I i ze more ♦ . ' * 

use vocabulary^ terminoFogy that students understand;' 
clearer instructions; no tricky, ambiguous questions; 
better form; test is 'similar to homework 

- other 



7033 



07CB4 
07(35 



^2. What are the disadvantages of developing year own tests ? 
Check I ist ( I = absent ,^2 " preS^nt) 

- problems in measurement: .self-^ma'de tests are not standardized, 
va^lid, or reliable; hard to judgojd i f f iCu I ty level ; may be 

' too hard or easy; may fiot measure what was intended; 
hard to Include all the/ right things; may be inconBH-^tent,* 
uneven; hard to make fair tests; donH cover enough ^ 
different" skills] not co(nparab le'.to standardized test/s 
theywiM take lejter; may neglect important areas; weak 
teachers make weak tests iT 

- takes a lot of time, effort, work* 

s 

- other. ' - 



ir 



^0 



• I 
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Varlab-le # 



/ 

07037 

07035 
07039 
07040 
07041 
07042 
07043 



13. Wh at methods do you use to dotermi.ne studo nts '■ progress or 
difficulty areas .dt 1ho begin ninq of the .yotJf whcfi you are" 
unfamiliar with t\:c students in your class ? - 

Check I ist (I = absent; 2 = present) 

- observation of classroom performance -and ^ohavior 

- permanent record file or asK past teachers or counselor; 

past achievement scores, persona] folder, teacher recommendations 

- oral work, reading aloud 

- writing sample; ^]iave_. thnm writg a i:^ara.9raph or au+ob i o^r^aphy^"^"" 

- specified standard diagnostic test 

- diagnostic test (unspecified whether standard or self-made) 

- specif ie's^e I f-made diagnostic test 

f 

- other/ ask the student 



07044 
07045 

07046* 




07051 



l^y' ^ ^^^^^t methods do you use to diagnose the cau^g of a lear n i ng 
} prob Icm ? (Lslablish s1 ep-by-stcp process if there is one). 

ChGckl ist (I = absent;^ 2 = present) 

- observe^ analyze classroom p^erformance and^behavJor 

- refer stude/it to counselor, resource teacher, speci'al 
^ ed • teacher 

" consults permanent file, counselor* or other teachers for 
Inf ormat i on 

- work with student indivi dual ly;. conference with' student 



- use d i agnost ic* test 

- parent contact 

- other 

Response shows ^tep-by-step proc^ess, 
Sdale 



1 = process absent 

2 = process present 
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Variable # 



07052 

07053 
07054 
07055 
07C&6 



070^7 
07058 
07059 



07060 



07061 



07062 



ERIC 
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15. Wbat) kind of materials 'are obinined or prepared for students 
w^it6 need remedial v/orK or enrichment ? 

Checkl Ist '^d ="ab5ent>2 = pre^nt) ' - , . 

- supplementary materials; packets, kits, series, workbooks^ 
canned packages 

- di-ffereni [evel texts, • readers. 

- teacher-m<^de materials: ^dittos, handouls, etc, 

- puzzles, games 

- aud io-visua ! 'a Ids, listening center,' ana log -computer 

- extra dr^it projects,^' assignments 

- referral-ito resource teachier, or spetial help ^ . 
- 'oiher:^ reading class, easier assignments 

Response 'inc I udes enrichment.* 
. Scale 

1 = absent 

2 = present 

How much emphasi s ,do you place 'on Individual student effort versus 
actual achuievoment in deciding on grades ? 

•(3 F^t. scale) 

1 = of grade is for effort;. /Effort counts Very little; 
take effor| into consideration;' effort can change borderline 

. grades; counts fiK^re 'in low classes. In high classes, 
achievement is most important, ^ 

2 = 40-59^ 0^ gra^e is for effort; ^effort courits a lot, quite • 
sbit; if he tries, .»heMl pass; never fail a kid who tries 

3 - grade is for effort; more emphasis on effort than 
on achfevement; primarily effort; major emphasis on effort. 



J 7. Do you use a curve^ In grad t ng ? 
(3 pt.''s<;ale) ' ; 



3 = yes • ' . 

2 = qualified ^esponse; sometimes, depends an cfass performance 
-I or difficulty of materjals, curve for effort^ occasionally 
use curve, etc. 

I = no , • 22 
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Variabfe # 



07063 
07064 

07065 
0706^ 

070G7 

070G8 
1 

0 7 069 
07070 
07071 

07072 
07073"- 

07074 



18. How do you/try to prevent conf%<Jon when presenting new or • 
dif f icult material ? ' 

ChecM i st ( I = absent, 2 = present) - 

• - use examples; graphic, concrete examples; materials they can 
manipulate ' 

- explain it several d i f f erent ways , be redundant, repetitive; 
present material slowly in small steps,, successive approximation, 
a litttu at a time, detailed lecture 

- use visual and-'aud itory aids: overhead, bl sickboard, f i |ms 

- relate to previous material and build^from th«re* start from 



where they know 



- generate interest, motivation by relating to real world; try 
a novel approach to gain interest; be entertaining 

- ask for questions, discuss with students, watch for puzzled 
faces 

m ' . ' f ' 

- give Dral explanation', lecture 

- check comprehension by giving exercises, test, board work, drill 

- give handout of 'items to be covered; written list of 
insi ructions, explanation 

- private contacts 

- have students work problems along with teacher; take notes, etc, 
(active student participation) 

- other: have peers explain, teach an;j/or simpli-fy vocabulary; 
k«ep students quiet and attentive 

i r ' 
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Variable # 



07075 

07076. 

.01011 
0101% 

07079 

07080 

0708! 
07082 



07083 



07C84 



19.'" What do you djp with students v/ho del iboratoly try to cover up 
the fad ttiat hhey are lost nnd don'r understand ? (Establ ish 
•stop-by-step process if present) 

Checkl ist (I = absent, 2 = present) 

- avoid embarrassing th^student; try to build trust, confidence; 
let them Kfiov/ Cs)he kWws and help is available; create non-» 
cr i t ica I 'ccmf ortab I e atmosphere; try to draw out 



special attention during class; individual contacts; give 
feedback; work wiih student, reteach. 

- have'them come. before or after class for a talk or extra help 

- question or call on them in class; get them involved at board 
or answering questions 

- student must take some initiative, up to i nci i v i dua I to seek 
help; work with student who's trying, forget the one who isn't ,^ 



get help from, or have conference with couns^tpr, principal, 
parents; check records for LD ^ 

■ / 

not a pnoblem, doesn't happen much 

other; individual c^ntracfs; catch it on quizzes and/or tests; 
student can cal I teacher at home; tutor. 



. Response .shows step-by-step process, 

1 = absence' of process 

I 

2 = presence of process 
CLASSROOM MANAGEMENT AND ORGANIZATION 



20. Oo you have establ ishec^ rules and procedures for each of your 
^ classes regardi.ng appropriate behavior in class? - 



( 2 pt. scaje) 

1 = no, qualified yes/no 

2 s^yos ■ 
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Variable /? 



21 



07085 
0708G 
07087 
07088 
07089 

07090 

07091 
.07092 
07093 
07094 



:• 07095 



22. 



What arc thn og1 ab I is he J^u | cs and procedures for each^ of your 
classes regarding ap;)fopri ate bohnvior in ckTssl ' 

Chesk'l ibt (I = absent; 2 .= present) 

^yicme to class prepared, bring suppl-ies, homework and materials 

''^ ^^^'^ rings, no tardiness 

- sifTn assigned seat 

- don't l^^ave seat without permission 

- don't tal'k while teacher or another student is speaking or * 
during lecture^ and in5^ructions; talk one at a time, don»r 
(ntqrrupi; raise haad before speaking 

- quiei, non7d i srupt i ve talking during seatwork is all'owed, 
l)ut no dir.rupti -on, excessive noise, loud talking or bothering 
others ^..^ ^ ' ^ 

- no fighting, horseplay, throwing paper 

"^no gum. or food * 

- mutual j-espcct andj;;Ourtesy, respect the rights of others 

- other: profanity; obey school rules; b« responsib le'f or own 
behavior; clean up room; specific form for written ass i gnfnents; 
no steal ing;^ don't sharpen pencils while teacher talks or 

- throw away papers.- 

Do you have rules for turning in homework and seatwork ? 
I ^ no 

^ = yes • i ■ 



ERIC 



Variable # 



4. 

07(96 

07C97 
07098 , 

07099 
07100 

07101 



07102 



07103 
07104 
07105 



07106 



0710.7 



07108 



ERJC 



23. What are your nulos for turning in Homework ?, 

Check! i st (I = abf.Gnt, 2 = present) 

^ - distinguishes* between excused and unexcused in accepting 
late papers 

' - peha I i zes .grade for late work, give zero, deduct points, etc, 

- sets a deadi ine beyoQd original due date; loose on due dates 
(except u^ua I ly due by test time) ^ 

-"due on due date (maj/ily seal work) 

- has procedural rules for handling homewprk/stsatwork 'papers; 
place in' des ignated spot^ do In ink/pqnci I only; grade own. 
papers, etc; form counit^ 

^ - other: checks only occasionally, loosely for comprehension 

24. Do you hnve rules for making up missed work ? ^ 

1 = no 

2 = yes 

25. What are yoiir^jij^^cs^f or maki.ft§-up missed work? / 
Checklis-/Tl = absent, 2 = present) 

- sets^ a time limit ^ 

- mentions student responjilbi l lty in completing work 

- penalizes grade, {deducts points or gives zero for late work 
duQ to unexcused absence or kid who rrwsses makeup deadline , 
after excused absence) 

» 

- teacher takes some responsibility, reminds studfent, gives 
him list of pissed work, encourages him to do it 

- other: missed work must be made up; laisisez-f ai re attitude; 
teacher wants it done but not too badly. 

# 

26. Do the procedures and rules, differ for each of your classes? 
(Deliavior, seatwork, and missed work) 

(2 pt* scale) ^ * 

1 = no • \ 

2 « yos 



20 



2G 



/ 



Variable 



7 



> 



07 109 
07110 

07J II 

07 II 2 'j 



27 . How do the rules a>ad pVoQodure's -differ for each- of your - 
" ^classes? (behavit)r/ soatwcirk, and missed work ) 

Checklist (I = absent, 2"= present, NR = ND) 



o-Zhpr; 

i 

structure determined by ability level 



minor varfation^ rn strictness with various classes 



- stricture determined by behavior 

- acaderaic d i f f crent fat ion ~ requires less and different 
work from lower ability classes. 



28. 



07 1 13 
07114 
07 II 5 
071 16 

07117 

07M8 
071 19 

07120 

07121 



How do you organize classroom control^ at the beginning 
of the year? 



Checkl ist ( I 



absent, 2 = present) 



' - assign seat^ 
- be strict, '^^tern' at fjrst, stay distant, loosen up^later 



- visual aid — pass out rule,s, p(Sst rule^, has^kids copy rules 



4 



- enforce the^^i»les, don't hesitateHo punish, make example of ' 
kid ' . . ' 

- use* student input in establishing af\^/or enforcing rules 

- Teacher announces 'rules and consequences of breaking them 

- teacher tells her expectation, "has a talk," rap sessi ons* about 
classroom behavior ( lower key. than previous category) ^ 

' ^ falssaz^f ai re approa/fh, no systematic laying down of law, ^ ^ 
bul'I^gradua I ly, ^^ormal ly 

^ af-lier. * 

'Note: Jhe*r<) doesn't seem to be a st6p-by-step process involved in 
; estabTishing classroom control. Tea'cliers do ^variety of 
things the f i'rst, day-of .c la&s, but these ihingfs are not 
hierarchical and do not cc^^rise any particular process. 



ERiC 



Vjriablo # 

29. Have thene c labsroom^pontro I mcthodr. worJ<nd for you ? 

(3 pt. scale) ^ . 

3 = yes • 

071.22 . 2 = qualified yes; not fatally satisfied, works for some 

classes, works as well as a^thing, could te'better , 

3 = no^' 

I - 'll 

30. VJhat o1her classroom control methods might you consider trying ? 

Checkl 1st (\ - absent, 2 = present 

07123 ' . - none,'.NR, N/A, satisfied with present system 

07124 ' * - firmer, stricter enforcement; be more consislent, systematic, 

follow through more 

07125 - ^' - t^y reality therapy, behavior contracts; behavior modificetion 

07126^ - let students help make, enforce rules, punishments; class 

^ ' review board, officers, etc. . 

07127 . - other; F factor; meeting with counselor; wish I knew something 

else to try; Mm open to ndv/ ideas; grouping; mor'c parent 
contad ; dbtention; give free day to veil -behaved student 



07128 



31 . Can students rnove to a^nothor seat i f ^ they^-want to» or is your 
seating fixed?- 



\ 



(3 pt. scale) 

(I = absent, 2 = present, 3 = ND (If Intent of response is not clear) 
3 = f Lexibte seati ng 

2 = varies according to classroom cqntext; can move with per- 
mission , „ ' 

I = fixed seating. 
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Variable # 



32-33 . What are the- advantages and disadvnnlano--. of 'f I ox i b I g 



,07129 
07130 

07131 



07132 



07133 



07134 



07135 



07136 



07 137 



versus f ixod seating: 



.53 



Checklist of pro's and con's of flexible and fixed sealihg: • 
(I = absent, 2 = present) 

■ social izmq and talking : is a problem wi1h flexible seating. 
^ . Fixed seating breaks up talkers, sfops socializing. 

T confus ion, disrupt ion, noise level : is o disadvantage of 

Fixed searing cuts down on disruption and 



flexible seating. 

corvfusjon, separates trouble-makers. 



- control and discfpl ine : are difficult to'maintnin wi1h flexible 
seali'ng. Fixed seating makes this easier. *• Fixed seating cli^s ^ 
down 6n vandalism, theft (more, of these prcblems wit/fTexible 
seats). Know who writes on desks with fixed seating. 



- learning names, calling ro I I 



is hard w i i h' f lex i b le seating, 
keep a seating chart with fixed' 



easy with fixed seating. Caii 
/ seats; organization 

^^ substltuie teacher : has mor^d i f f icu I ty wiih f I exi b Ic. seat ing. 
"^sEo^ier for hep if seating is fixed. She wants a sqating ch^rt% 
ne6ds to be able to call kids by name, etc. 

- students are more comfortable, relaxed with flexible seating. 
It rel iovGS .rigid- atmosphere. Kids like to sij- with friends, 
students are happier so they work better-#if seating is i\e^b\&, 
can be used as a reward for good behavior. With fi>rt3d seats, 

^ kids feel imprisoned, students don*t like it. 

- c I icftes are more apt 1o form with flexible seating. Fixed 

sea 1^^ break up cliques, keep them frq^ developing. ^ 

- other. 

(2 pt. scales: give ND unless response can be scored as f. or 2) 
Maximal learning occurs^'with : 

2 = fixed seating: you c^n put slow sl^udcnt next to someone 
Who can really help; peer tutoring, group work is more ef- 
fective. With flexible seating, studenis a^d' more apt 
to copy, cheat, or get help from someone who gives them . 
wrong information. Wrth fixed seating, it is easier to 
marintain attcni ion,^ comprohonsion. You con put a kid with 
Tproblcms up front. With flexible sealing, kids are apt - 



to sit where they 
Itffth buddies. 



can't see or hear. Too distractable 



Flexfbfe seating: students can work togei her more easily; 
do group work. Are not embarrassed about moving over to 
get help. Peer tutoring is easior. Student has more control 
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Vqriable f 



07138 



over learning environment^ can move to where they can see 
' and hear.' With fixed seals, a student may be in a seat 
-whcHf^e he c^nM see or heur, or next to someone who disturbs 
him, artd-won't tell you. » 

Personal' development and peer relations favor ; 

2 = f ixed seal i ng: kids^ can't hand le the freedom of^ f I exi b le , 
seats; they nce^structijre; they like the securi.ty of fixed 
seals; fighting over seats is avoided. You can separate 
kld^with personajty conflicts. - 

I ^ flexible stJating: studen+s l^arn responsibility and cooperation. 
With fixed seats, you arje^not forcing kids to be responsTb^e. 
Positive peer interaction more apt to develop with .flexible 
secits,. Kids can makfe new friends. Those with personality 
conflicts can keep away from each other. 



07139 
07140 

07141 

07142 
07143 
07144 

'07145 



34-35. Omitted. 

36. What is^prepared ,f or the substitute if yo.u most get one ? >^ 
Check I ist (I = absent, 2 = present) 

- lesson plans>. instructions, next day's assignment* — regularly 
schedujed material ' 

- special lesson plans (usually simplified) — skills work, drill, 
review, dittoed, busy work^ written assignment, test, reading 
assignment, easy work 

^. - general information — rules, bell schedule, location of 
materials 

- seating charts; class roll 

- notes on reliable and/or problem students, discipline problems 

- mentions 1 imitations of substitutes — di>3sn't let them present 
new material, they cajp't handle audio-visual aids, media, 
doesn't let them test. . ■ . ^ ^ 

- oihQf; puzzles, ■games 



07146 

ERlCr 



Do ydu have a 


problem with s" 


■udents 'waving hands and blurting 


out answers? 




1 ^ 



(3 pt. sqalo) 
f « no 

2 =''qual W ied ^es/no 

3 « yes 
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Variable § 



07147 

07U8 
07149- 

07150 
07151 

'07152 

07153 



38-39. How do you handle the problem of students waving hands and 
blurl ing* ouf answoro ? 

^C|]ecM_[s1^ (I = absent, 2 = present) * ^ 

- reprimand, respond negatively, don't tolerate it, non-verbal 
Fntervention (stop, stare) ^ 

- tell them to raise hands, to stop, wait, take turns 

--emphasize good manners, respect others, be fair, give^others 
a chance to think and/or respond; tell them why I don't want it 

- ignore called out answers 

- sometime^s not considered a problem because It indicates 
enthusiasm, involvement, which is nice 

- not considered a problem when it happens, or doesn't deal 
with it; accepts ansv» ^r 

other* 



07154 
07155 
07156 
07157 

07158 



40. How do you deal with those students who >never volunteer ? 
Checjd^st ' ( I = absent, 2 = present) 

' caM on them, make Sure all students answer, use patterned 
turns 

- call on them when *sure they know an^iwer; ask easy question to 
avoid embarrassment and to build confl'de^ice 

- leave Ihem alone, especially if student is upset,^t i red, or 
^ex+remely shy; Just grade them on written work 

- try to draw them out; ask their opinion, use their personal 
Interests, us'e a game to dr^ them oOt, give extra attention, 
talk to privately; work one-to*one with shy kids. 

^- other; put with smart k}d;praise correct parts of answer 



ERIC 
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Variable 9 



07159 • 
07160 

07161 • 



07164 



41. 



rr 



Hdw do you dgaLwith thosn^studoniss " who never rcspor^d when 
you Cci II on I hum ? 

Check I i st (I = absent, 2 = present) 

- qo on to another s^ludent 

/ 

do on to^ another: student, but contact later for private 
^onfGr:once 

- private conference; discuss the ^problem 

- eventually ignore, leave alcxie, don't call on them; after the 
ofher strategies f ai I 

- repeat; rephrase; ask easier, leading Questions; give hfnts; 
stick with them; give h'im time to think 

ivoid embarrassing student in dealing with this situation; 
puXh im at ease 



not a phablem, rarely happens 

- other; ref er^^'^counse I or, c^fftce; individual questions 
encourage show alkfs^ participation can affect grade; put kid 
on individua I workr* 



07167, 

07168 

07169 

07170. 



07171 
07172 
07173 



How do yog deal. w!-ftr""t^sc sTlidents who aren't paying attention ? 
Check I i-st { 1 = absent, 2 present) 

» 

- cal I hjs name 

- call on them; ask them a question • ^. 

- reprimand^ call down^threaten, scold, criticize, embarrass 
publicly, dall cla^ attention to him, assign detention 

- fftanagement; t^l them to pay at|fention, to" knock it off, get 
to work, ^^^^them If they're IHtening 

T non-vef^al intervention; :l5top and -wait, touch the student, 
glar^ go stand by 'student ^ ^ ^ 

-/talk to them pr i Vcjtely,'ti*nd out why; discuss the* problem with 
tHe student - \ 

- seek outside' help: parents^ counselor, office 



ERIC 



26 



Variable # 



42. continued 



.07174 
07 J 75 



07176 
07177' 
07178 

07179 

07180 
■r- 07181 

07182 
07183 
07184 
07185 
07186 

07I87 
07188 

0109 

ERIC 



- do nolhfng, I cavc them a lone, ■ espec la II y If non-disruptive, 
■ or tired, upset 

•- other; try to vary activities to ipaintain interest; call 
entire class to attention; joke abrout it; move "to a different 
seat; t"e1-~+mn know she knows (metho^j unspecified); refuse 
help If asked for alter; if whole class is tuned out, she 



gives up. 
"INCENTIVES AND MOT I V AT I CN 



\ 



^^"^^r, What types of students do vou see as alienated or unmotivated and 
. to what do you attribute this lack of motivation ? — 

phcck.Mst of characteristics ascribed. to alienated, unmotivated 
.students: (I = absent, 2 = present) . ■ . . 

- language, SES, cultural differences, minorities (blacks, Chicanos) 

- consistent failures, repeaters (older studenhs) 

- poor sel-f-concept, lack of confidence, fear of failure, 
■ withdrawn 

* - lack of abil'ltv, low achiey^, slow learners, too far behind; 
can't read, la^Tk basic ski iTs,- poor academic background 

• Inappropriate, irrelevant materials 

- eipot lonalTpersonal adjustment problems; physical disability; ' 

' very-smaTl or larg<? in size; troubling personal relationships ^ 

- home problems, family Tife, home environment ' ' ^ 

^ lack of parental interest, encouragement', Osgood example ^ 

- peer problems, -no friends " ^ ^ ' 
social involverrfent wi1h peers, opposite sex * 



- lack of interest; 'boredom^ don^t care; don't value education; 
don't want to make good grades ^ 

- anti-authority, ^belligerent, disruptive, hate or dislike teacher 



- teachers are at 
were stUpld( tea6he 
work, with thhfrrf unc 



I; gave kid bad sel.f image, kids told thetn 
fai led to motivate; do not take time fo 
^airpngcd bright student 



- other: drugs, etc.. ;S><ten absent; won't work If Xe doesn't like 
you/ \ / 
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45. Wha1 tlo you do^hout. students who simpTy refuse +o do their 
work and do jiot turn in assignmenfSi* ^ (Establish hierorchy 
i f there is one. ) 

f 

Check! ist (I = absent, 2 = present) 

- keep at them, nag, encourage, threaten, fuss, pressure, praise 

- adjust materials, activities to his level of ability and 
'intei^est — then build from therf 

- conference with student to discuss problem 

- extra attention, help afier scfjool or In class, teacher aide; 
move desk up next to teacher 

/ 

" contact pareots 

- refer to counselor or office, conference with counselor 
and/or parents involved ^ 

- fail them, forget them, do nothing (no other response given) 

- sarne as above, but only^as a last resort, after other strategies 
fan 

- discuss with counselors or other teachers 

^ other; guards relationship with student over parents, detention 

Response indicates a hierarchical or step-by-step process (usually 
from trying to cope with it In class In some w.ay to seeking dutside 
help): « ' I 

1 = hierarchy absent 

2 = hierarchy present 



34 
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What about students who do not understand the dlroctions orydo 
not tako iime to, rroad thom carefully ? 

Checkl ist (I = absent^'2 = present) ^ 

- teacher 6g iv.os oral directions, explanation, discussion; 
repeats, rewords, goes back over; reads t^sludents (public 
or unspccif ied) /"^ 

-same as above, hui teacher specified these contacts were 
privale 

^ have student read, re-read, or repeat directions to teacher 

- teacher uses developmental and/or preventative approach (vs. 
remedial approaches as listed above) such as teaching a unit 
on answering test questions and following directions, giving 
simple and specific directions to start with, work examples 
and i 1 1 ustrate * 

- teacher reacts negatively in so'me way to those behavior: e.g., 
warns students to attend to directions, has rule about one 
explanation only on tests^ eventually has talk with studerrt 
to let him know she doesn't like it, won't tell them if they 
can find it in the book, grades student down; make him do it 
over 

- other; ask him what he doesnM understand; they will usually 
ask questions, send to counselor (lots of different "others" - 

* too many to specify) 

Do you feel that students should automatically be interested in 
the subject matter, or do you feci that they should De exTcrnally 
motivated in some way to learn it ? 

(2 pt. scale) 

2 = student should automatically be interested, or teacher has 
some responsibility for motivation, student has some (include 
responses saying teacher can't motfvate students wt)p don't 
have any interest at all, and responses saying some students 
are more motivated than others). 

I = teacher has to motivate. Motivation Is the teachfer's responsi- 
^^-.bllity. • • 

leacher tried to account 'for her response, fnerYtioned rcason(s) why 
students n^d external motivation. 

(2 pt. scale) ( s. • . 

1 = this 1ype response absent 

2 = this type response present ' . 

29 ^ 
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Variable 



07 209 



07210 
^ 07211 
07212 
07213 

07214 

.01*^5 

07216 
07217 
07218 

07219 



48. 6o you consistently roward npod jbehav-ior or good work ? 
. (3pt. scale) * , ^ 

t 



I = no 



2 - qualified response: npt co'nsistently, reward work but not 
good behavior, not as much as I should 



yes 



49: ' ^ How do you roward good behavior or good work ? 

Check I ist (| =' absent, 2 = present; NR or NA = ND) 
r ^ - grades, bonus points y ^ . 

- verbal praise (private or .unspeci f i ed ) 

- written cbmcpentS endpaper 

- public recognition, public praise, display work, use as 
an example, show work to othe/ teachers, counselors 



- out 



-If-c 



Fass pri vl leges 



:* /ibrary. 



field-trips, assemblies;. 



get to eat out, run c^rrands 



- In-class pri V i leges: . spec ia I activities, games, tapes, films, 
get .to help teacher, act as tutor, exemption from tests or* 
homework, get to talk 

- time off; free time;' free days, get to^ leave early ^ 

- concrete rewards: candy, gum^ awards,\cert If ic^es, gifts 

-.extra personal contact and attention; physical affectiqn, 
kind words, show approval, love 

-call parents to brag, send home complimentary notes, reports, 
etc. 

1 * ' : 
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TE/)CHER-STIIDFNT RELATIONSHI-JPS 

50. Do*you jfunk^thah bocoming closo to and familiar with 
students is a plus for building rapport or^negative because 
familiarity causes students to t^ecome overly tsmiliar in tupn ? 

(4 pt. scale) ^ — ^ 

4 = a plus, definitely a plus; 90-9556, of kids'can benef ft^^ 
(responses with no quali^fying statements or reservations 
about becoming fan^lliar with students) ' 

3 = a pjus, but: some distance must be maintained; don't overdo 
It;' don't be too familiar; don't bQ buddies or pal^, but 
an adult friend ,^|^ 

2 = depends on student an^teacffer; could bi^ eUher way; try 

to stay on middle 9r*4|^* y\mbival§|^ responses, teacher 
does not express a d^^i te "^posi t ive or negati-ve, gives 
both sides, etc. ) » v . 

1 = a negative: 4<;eep your distance; {Jraw a line; familiarity is 

a negative; try not to get too close. ' (Any response iii 
which teacher Is more negative than neutral or%posi t i ve, ) 

51. What Is the relative Importance of developing social relation- 
ships w^ith students versus seej^ig that they are exposed to 
subject matler adequately ? 

(3 pt. scale) 

3 = teacher appears to be more concerned ^ith social devejopment; ^ 
' responds with fairly clear statement that social aspects 

. are mofe Important than academics; social development is most 
Important part of junior fijigh trainrng; social aspect is . 
extremely Important; ' ^ 

2 = teacher thinks both are Important but does not clearly put 

one above the other; good socia4 relationships in classroom ' 
enable subject matter learning 

-| = sul)Ject matter more Important than social deve lopmerrt. Teacher 
clearly emphasized academic over social. 

. Checkl ist of why social relationship between student and teacher'. 
Is Important^ (I = absent, 2 = present) 

' • - teacher knowledge of Students lets her know how to deal with 

learning problems, or understand why student is not performing; 
the more you know about them, the better you can teach them; 
can adjust lessons In response to sludent interests. 
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07224 



51. continued 



teachcr-stcidont relationship may serve as a strong motivator; 
students must Nike or. respect teacher before i hey will work 
for her; students may work in order to please teacher (especi- 
al ly the slowjs). 

teacher-student rapport in general facilitates learning: students 
feci comfortable about seeking help or asking questions; students 
more likely to accept instruction. 



07225 
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52 . How do you handle students who are disrupfive and cause trouble? 
(Establish step-by-step process) 

Checklist (l-at^sent^ 2=present) ^ 

- talk to student, have conference with him; work onerto-one;. 
te I I what is expected and why, 

- reality therapy, contracts'. 

- management: warn, reprimand, threat ,^critici2e, non-verbal 
Intervention. 

- Isolate student; move him up front or out In1o hall* 

- keep af1er school, or after classl 

- contact parents, call parents, sand note home. 

- refer- to counselor; conference with some combination of 
teacher, \student, parent, or "counselor, ^ 



jVbiuoeni, parfcjni, k 
principal , office. 



- send to 

- send to detention, ISS,^OCS, etc. 

- other: give up; Ignore him; have themdo special errands; 
have them write jseptences; social^ probation 4 V 



\\ socia^ 



2-poInt' scale 



07235 



Response shows escalating stop-by-step-'process (usually from 
management attempts and punis)>monts within the class to seeking 
outside' hbl p). » ' 

* I « no stcp-by-step process evident, o^, process very truncated. 

2 » process In present. • ' ; 
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07239 
07240 
07241 



07242 

07243 
07244 
07245 
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53, 



What ml^>bo^\avlor^. do -you fool nre severe^ enough to r(?quire 
some d I r.c i p I in i nq on your part? 



, Checkl 1st (l=absont, 2=present) 



" disrupti on, dioobedicnce : bothering other students, distracting 
others, excessive noise, disregard for classroom rules. ' 

" profanity ; swearing, vulgar language. 

- lac^k »_of respect and cons iderot io n for teacher, or other 
s;t'udents: rudeness, talking back, name-calling, verbal 
afbuse, smart remarks, sarcasm, tormenting or picking on 
another student, invasion of privacy. 

constant talkinq; blurting out answers, interrupt in'g, 
talking when teacher i^, won't shut up and be quiet. 

" r oughhousinn, fighting : pushing chairs about-, throwing 
things, destruction of property. 

" disregard 'for school work: tardiness, cutting class, ndt 
bringing materials, not doing homework, not working in 
class, not paying attention, cheating. /' 



54. What methods do you use to establish credibility with 



your sludents? (Make yourself believahfe and estab j i sh 



thei r rosp^ect) , 
Check! 1st ( l=absentj^ 2=^pres€nt) 

- be consistent, follow thro ugh! no empty threats, carry 
through with promises and threats. • ^ 

"' .'• 

- be fair : treat everyone equally, don't play favorites. 

- be honest, sincere : don't try to fool or trick them. 

~ maintain teacher role : have good knowledge of subject* , 
matter, -act like you know what you're doTng, be L 
■-"correct" In manner; maintain calm front, let them kno\>- 
you're serious about teaching. 

" show trust, caring, respect for students : socle I ize with 
them, be affectionate, listen to their side, dcn't manl- 
pula1e them,\ don't patronize, show you care; relate on a 
personal bQ.sls. 
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54. continued 

, - apmft mistakes, be a real person: tell them when I don't 

low; ^et them know" I'm human, tell them something about 
rnVself, get off the pedestal. , ^ 

/- otker; go by exper i ence; I don't know; they know my 
reputation J try to set a good example for them; do 
rlgh^ by thSm and expect the same^. 



0724^ 



55. Do you think that studerrf ratings of their classes anc^ 
teacTiers are valid? 

3-point -sea le; ' * . 

= unqua I i f ied. yes 

2 = qualified yes^ uncertain undecided, part^ly, don't know 

I = unqual i f ied no . ' ^ 



07250 
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56. If not, why not? (V/hy do y^u think student ratings are Invalid) 
Check I ist (l^absent, 2=p/e5ent ) 

) ( 

- students are too immature, emotional, not thoughtfu.I . ^ 

-kids will respond on basis of irrelevant factors: revenge, 
peer pressure, xN ke or dislike for teacher. 

- procedural objections: poorly worded surve^", poorly timed 
(late I'n year), should be given more than once, musf be 
expl alhed*#aref u I ly. 



07253 



57 A: Do you think tholr responses to our questionnaire will show 
that they can distinguish- between a teacher's ability to 
teach the material and her ability to establish rapport 
with the student? 

^ ' 3-polnt scale : ^ 

3 = yes (unqualified, qualified, probably so, most can). 

2 - don't know, some can, some^can't. 

-I = qualified or unqual I fled no, very few can, most can't. 



ERIC 



34 



N 
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•57B. Teacher responds "yes". or "no" to but contradlcfs 

h>»f^el f in STAf (response given a I only if the teacher 
. received a I or a '3 on. 57^*-- a 2 ^does not clearly , 
enough state a position to contrast with 55). ' ' 

* f " 

2-{)olnt scal^ - \ ^ , 

2 = consistent answers, no contradiction ^ 

1 = teacher 'CpntradicJ-s herself } 

.CURBICULUM AMD TEAGMING Mr.THODS ' * ^ 
■* ^ 

58. How of^n 3o your discussions involve^ the whole class?i - 
(Since this was interpreted differently by some "teach"ers, 
it will be scored as tv/o separate questions). 

A. * What port|in^f your class discussions; involve the whole cla^^j 

2-potnt sea Ije 

2 = always, almost always, most of the .time, usually 

^ I = abt5ut half the time, moderate amount, seldom, occasional ly 

B. How often do you have cTa^te discussions?- 
■ 3-po!nt sea le 

3 = daily . ' ^ ^ ^ ^ , 
2 =J almost dally ' - ~ ' 

I * JJ, a week qp^ I ess, ' . 



59. Omftted 
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60. What advanlaqcs do you see for rlnss discussions? 
Checkl ist (I=absent, 2=present) 

- students can learn by hearing others; 'slower ones learn 
from what* the brighter ones say, may learft iieiter from 
peers.>> 



07259 



072G0 
07261 



07262 



07263 



teacher can find out problem areas; see if they und.er- 
stand the material, catch <?uestions that might not be 
asked otherwise; get insiynt Into indrviduals; get 
g^d ideas. 



- DVDre effective use of .teacher time; helps teacher get 
the materia I . across, whole class hears what is said, 

. can talk to everyone at once, then some can go right 
to^work — leaves more time forlothers; clears up m^scon- 
cept ions. 

^ ' ' ^ " m ^ 

- stimulates molivation,' interest; gets them involved,-^ 
better attention, fewer behavior pr6blem,s; gets kids 
to think; it's a good release ^or them. 

- students learn communication skills, learn how to 
verbalize, use language; facilitates peer interaction; 
Increases listening skills; leat^n how to discuss; 

'ei<change of ideas among students; chance to express 
themselves. ; ' - - ' _ „ 

- everyone' part *^ci pates; establish Identity, gain confi- 
dence; ,sfvy kids begin* to speak'out; kids get input. 

« other: smaijt kids learnr tole^nce; more unique teacher 
#jnput; saves paperwork; class discussions are fun; relate 
personal ideas to-math. 
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61, What disadvanlanes do you see 'for class d iscusslonsl -^ 
Checklist (l=absent, 2=present) ' 

- many don't or won't partic%ate. 

- hard for the teacher to do: difficult to give everyone 

a chance to speak. Certain students are apt to dominate; 
mus1 attend closely, Is tiring, hard to talk to whole 
cfass. 

- control problems; students may become too, loud or excited 
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continued 



.07267 



- discussion may get misdirected; may wander, go off 

on tangent, get petty, trivial, may start, argument ; 

students get upse> with each other; poor topic may 
arise. < 



07268 



difficult to do with different ability level students; 
may bore the brighter ones, stow students may feeh.uh- 
comfortable, may get lost or confused, slow ones mav 
benefit.. 
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07271 



- loss of attention, students tune out, not listen to 
each other. 



- no disadvantages. 



other: some function better In a 'small group; not a 
good w^y to present information; rewards cocnpet it i veness; 
they just say what they think teacher wants to hear; 
can't teach to Individuals; waste of time after a 
certain point. 
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.62A. Do you feel that you direct more questions „ta brJohter 
students? Or about even between brighter , .average, and 
below average students? 

Check 1 1st (l=absent, 2=present) * 

- targets questions: more to brighter, ^ mpre to slower, etc. . 

- equalizes quest-fons, or targets questions at certain times 
for specific reason*; more, to brighter when introducing 
new material I but ^spread them out rest of the time; more 
to brighter at first, then direct follow-up questions to 
slower students. ' 

teacher doesn't really answer question: I don't ask many 

■ tlons; I don't call on students, they volunteer; I 
try ^bs^k questions that the majority can respond tq^ 
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628.. For teachers who say they do target thet request ions: 
(ND for the others) 

- 2-polnt pcale : 

2 = morci qu^st ions to brighter 



\ 



I = more to 
slower; 



average -and brighter; more to average; more to 
':more to average and slower. 
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'63. ^ For what proportion of seatwork time do you stay at your -desk 
and allow stugjents to come to you"with questions and' what • 
♦ proportion do you go around the room to -check v/ork ? 

. 5"Point scale (give ND if response too vague, or irrelevant) 

5 = &0-\0Q% ot timer the teachej- goes to the student. Rarely 
at desk, always>on the move. 

4 = 6p-19St of the^ime the teacher goes to students. Up and 
alipirnd more than down./ Mostly walk around. 

3 = 40-59/6' half and half; about equal time deling both. 

^ -Z^.^... 2Si^'i$% Mostly at desk.. 



S^fudents cofTie ta me more than I 'go to them. 



I = 0^ 9f^6f 1 1 
. .Al mbjBt a I 




goej to students. Rarely go to them. 



' What ..book Off books'^sf^^you now usJnq, and how far did the cfass 

. h; get !n their rnatgrials- by the end of the year? 



I 



Checkl isf^ 



\i sh ( r=absent , 2-present ) 



T literature: Project ion ^ Counterpoint 

* I . • 

-literature: easier supplementary .materials. 
} ^ 

spelling: Basic Goals in Spelling 

-^'grammar : New Apprdaches Cadopt^d text) 

^ grammar,, self-made, workbook, easier or stippi ementgry 
' material; o\6^ out-of'-adopt ion gr&mmar t^xts, transf9r- 
national grammar packets. < \ 
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continued 

. 2-polnt sca^:e of progress : Spelling ^ t 

♦ 

1 = teacher covered lower grajdq level spelling or'only part 

of on gradd-level spelling book. 

2 = teacher covered grAde level spelling, 
3-polnt scale of progress : Grarmiar 

1 * 0-335K of material covered 

2 =» 34-6756 of material covered 

i 

3 * 68-IOO/Q of material covered 
3-poInt scale of*proqress : Literature 
I ^ 0"335t of material covered 

. 2 = ^4-67? of material covered 
3 = 68-99$ of material covered 
Checkl tst ; Math (Ifabscnt, 2=present) 

- Vodern School Mathematics only. 

- used ottrer more ctiatfengmg materr^^^^^^ addition to 
adopted -text. ^ 

•» ^ 

- used other easier materials In addition to adopted text. 

«» 

To what degree did different groups or Individuals In your 
classes nccomplish the desired obT>ictivep; (cover the ma teria I )? 

2-potnt scale ^ 

1 = some accompHshod a good deal, most did somethlnq. a few 

did very little 

2 = hjgh degree (more than 752) of accomplishment of teache^ 

or district's objectives 

Teacher's response: 

1 = one overall comment, evaluating totals " 

2 = spilt Into several subgroups /for evaluation ' ■ 



39 

15 



< 



\ ■ 



07290 
07291 
07292 ■ 
07293 

i 

07294 
07295 
07596 

07297 
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66. On 'what teaching objectives especially concentrate? 
Check I i st : Enrglish (1=absdnt-, 2=present) 

-writing skills, creative writing, composition, paragraphs. . 
-spelling, vocabulary, 
-grammar, sentence structure. 

-reading comprehension, reading skills. • ^ 

-literature (reading), mythology, lit. appreciation, exposure to. 
-verbal communication, discussion ability. 

-self reliance, independence, responsibility in doing work, thinking' 
. for themselves, clear thinking . ) 

.-other: library research, use of dictionary, see relevance of 
class work. 

Check 1.1st : Math {l=absent, 2=present) 

(Note that th^ Item "4 operations on whole numbers, basic compu- 
tational skills'^ dro[5ped out because only 4 responses did not 
Inclu_dej'hi5. ) / 

-4 6perations on decimals, percent, fractions. 

-geometry, algebra (H.S. preparation), 

-understand math, relate to real. world. 

-personal and intellectual growth; accepting responsibility, work- 
ing to potential, improving study s}<flls, appreciation for mat-h. 
Improve self concept, follow instructions. 
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67. Why iKd you concentrate on these? « / 

Check l|lst : (l=absent, 2=present) 

-Importr^nt for later life, is a basic, everyone needs to Know thi^, \ 

need this to f unct ion .wel I In' society, everyday life, It^s just importaj 

-Important for other classes and *for high school, college. 

-needed this most, have been neglected'^n this area, were very ^ i 

poor In this. * \ 

-district guidelines, standard objectives, on curriculum chart. - 



07306 



/ 



-other: expand inYl<<^ctual horizons, personal reasons, want them to' 
have a good feeVinb about English or math, geometry gives a . ' . 
visual sense of m^h> chance to get it. 



A 
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68. To which ones did you assign less importanc e? ^ 
Chock I ir.t : English (l^abserit, 2^^f^^f) 
-grammar, linguistics. \ 
. -learning or memorization of specific, detailed facts. 

-spelling, vocabulary, literature, mythology, plays, poetry. 
Checkl ist : Math (l=absent, 2=present) 
-geometry, algebra, trigonometry, 
-bases. 

-number Ihcory, probabi I ity, statistics, sets, properties, integers. 

-other: %, fractions, decimals, wo'^dlproblems, flow chari-s. Roman 
numerals, tcrm.i no logy . » 
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69. Why are these less important ? 

ChockJ^_st:' (l^absent, 2-present) 

-less important, less useful for later life. 

-lack of time, would take too much time to teach. 

-too difficult, abstract, students not prepared for this. '''' 

-memorization or learning of ruies, facts not as important as under-, 
standing concepts, functions. 

-students did not need it now. will get it later or have already had 

-everything is important; wpuldn't teach it otherwise. 

-other: material ^s forgotten too quickly, don't push sfow classes', 
too hard. 
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MISCELlANrOUS GENERAL QUFSTION^ . 
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70. Do you feci that busing h a r.» worked in achic/inq the ijosired qoa Ts for 
minorities (equal cducat iona ^l^ opportun i t i es , pri/narily) ? 

3 point scale : 

3=yes, qualified yes i''yes, but it could 5e better"). 
2=uncertain, yes and no, has worked partly, DK, NR, 
l=qual i f ied no, no. 

S ' ' 

71 . What advantsqos do you se^ In busing fo achio/e integration ? 

^eckl i st : (1=absent, 2=present) 

-expose siudents to d t f ferent^yk^i nds of pe^Jple, ideas, cultures^ ^ 
I ifestyles; ^can see other 'ways of living; is rore representative of 
real life. (No mentfon of beneficial changes in outlook, attitiides, 
understanding), ' ' . 

-helps break down racial prejudice? kids learn toler^ce, understand- 
ing; chance for bi racial friendships, i nlifract ion . (Emphasizes 
grqwth, new attitudes, etc.) 

-minorities receive better schooling, more opportunities; better 
materials, facilities; teacrf'ers who try. 

-no advantages, none. 

-other, advantages are pol it ica I , sat i sf i es courts, black famifies 
have ffoved into local schools' neighborhoods, has an effect on < 
teachers. 
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7 2. Wh^f^d i sadvantaqes do you see in busing to achieve integration? 
ChVckl 1st : (1=absent, '2=present) 

-time^spent on buses; distances too great, kids tired & upset when 
they get to school; get up early, get home late. . 

-downgrades education, hurts capable kids"; teacher must spend too 
much' time with blacks, so others are neglected. 

-cultural, economic, academic backgrounds are so d!sparate*that 
minorities feel inferior, frustrated in competing with more advantaged 
..students; adjustment problems, culture shock.. _ ' _ 



ERIC 



42 



4a 



7 



07330 



07331 



r 



07332 

07533 
07334 ^ 

07335 



07356 



07337 
07338 

07539 

07340 

07341 



, ERIC 



> 



V 

-bused kids can't stay after school for extracurricular 

activities, discipline; difficult for parents to be involved, come to 

PTA, etc. ' 

' -destroys neighborhood concept; takes kids away from friends, 
neighborhood; they don't identify with new school, remain 
segregateti-within the ^chool; lloss o^- ider^tity for busid kids; 
nelgh[>o^hood school decline; sets up an grH-iflcTial sj-tuation. ^ 

' »! I . • 

-bused students feel ar^ry, antagonist ic^4resentfu I , unhappy, 
tbey don't want to be f^re; hold negat i ve .btt itodes. 

-causes disruption, control ;prob I ems, tensloti.^ racial conflict. 

-busing Is unfair, one-sided; one-way busing won't Work; only 
certain communities make the sacrifice; why should only blacks 
be bused? 

-other; miss out on their own cultunb; teachers not trained to 
cope with minorities, generates mor^taff paperwork, ^ools 
receiving bused blajksTSon't want .them; absorbs time and doll"5fs 
that could better be spent elsewhere; isn't producing any gains. 



>5. 



To what degree do you work wit^fel low teachers^j n your sub.fe^t area ? 
3 point scale : 



3=a great dea I 

2=a moderate amount, some. 

l=a small amount, none (C days only). 

Check 1 1st : how they Inte^ract (l-absent, 2=presint, 
ND if teacher didn't mention how they interact.) 

-share materials. Ideas, plan units. 

-formally structured situations and C. days, dept. meetings^ team 
teaching. • • 

•Informal contacts—rapping In lounge, halls, etc.^ working rela- 
ttonshlp develops with 1 or 2 teachers Informally. 

-contact very Itmited because of c6mmunlty/tcam structure of* 
faculty. 

•mentions supervisory rote, i.e. dept. chairman, grade level 
coordinator, le^d teacher, ptc. 
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74. In what way do .you work' with the' school counselors? , 

Checklist; (1=absent, 2=present-) 

• -negative response: I don't, as, little as possible, very little, etc 

^-academic scheduling, high ^chcxil coursBS. 

' ' ' ^ 1 

-referral u*: behav4oral, emotiona'I . discipline problems for 
counsel ing, ' i 

»r.teacher consults counselor ;fcor advice, backgro'und i nforrnat ion 
on students, tesi'data, cl assroom /nanagement, own/personal" 
problems. ' ' _ . 

-gives counselor a classroom role: lead group d i scussions, ' human 
.relations program, (career unit, accompany class' oii trips. 

-conferences (teacher-student-crtjnselor , or teacher-parent- 
counselor) . 

-other, during retreats, casual fy over lunch, (s)he sends 
out forms that I filKout, C prepares T when placing 
disclprine problems or "Si^cl^l education kids In class, 
teacher gives counselor information on students. 

*^ 

75j^ ,What are the advantages of having a student teacher ? 

# 

Sheckl ist : Has had a student teacher, (give N[5 if uncertain) 
1=no ' • " ' • ' 
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2=yes 

Checkl ist : (1=absent, 2=present). 

-get new ideas, learn fro(n them. 

-more teaching capacity; doubles student-teacher ratio. 

-teacher has more free time for planning, clerical work, etc. 

-professional duty to help' new teacher; good |ieellngs, rewarding 

-good for ki to be exposed to oew ideas, techniques; good for 
them to lntera<?t with , a new, different person. 

-other, see how kids react w/ someone else.% 
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76, What are the disadvantages of having a student teacher? 

Check I tst ; (1=absent, 2=present) 

" - 

. -teacher holds negative expectations; a weak student teacher 
Is more trouble than she's worth; student teacher utiprepared 
emotionally for authority; may relate inappropriately with stu- 
dents; can'tlteach ef-f ect Ive ly, you might get a bad -one. 

. -discfpllne problems are apt to develop (mentioned specifically). 

•~ -It Is Vlme-consum[ng<to have a .student teacher, a lot of-work. 

. -students have problems adjusting to new teacher. (This re- 
sponse ma^ be a way of getting at a discipline problem). MLght" 
• be bad for kids. 

* 

-teacher loses contact with students.' 
~ -other; ' ' 
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SPEC IF ICIEST IONS FOR MATH TE ACHFR<: 
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^* Are you fa miliar with the content covered in the CAT math test? 
3-poInt' sea le : » . ' 
- 3=yes. ' \ ^ 

,2=quallfied ye;s. " — • 
l=no and NR. . ^ 



07363 



78. Does It adequately measure math ability In your student^? 



3-p<:>lnt scat-e ; 
3»yes. 

2=quaNfied yes. 
1«no, OX, NR. 
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79. If not, why not? 

CheckUst ; (1=absent, .2=present) 

-teacher mentions t*hat either difficulty level or content are 
Inappropriate. 

■ 4J 5J 



r" i 
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80. What methods do you use to teach math to students who can't read 
or who can^t read very wel I ? [ ' 

- Checklist: (l-absent, 2=presertt) ' 

-remediation: ascertain reading level and assign work on that 
level; use individual help, peer-tutors; expose to readings- 
- material; give lesson and test on vocabulary; work examples; 
send to reading teacher. 

-avoidanc4: te-acher has students read to non-reader, 

-avoidance: oral directions,, explain verb^J ly, discuss. 

-avoidance: no word problems, computation only, take reading 
out of assignments. ' 

-other: games, puzzles, fxackets; a big problem, not a problem. 

-teacher gave both avoidance & remediation responses. 

/ 

81 . How much progress do 70U fee'l your slower ^udents have made 
this year: Small amount? More than expected ? 

. 3-poInt scale : 

l=smal I amount, very little, none. 

2=a moderate amount, about what they have In the past, 
3=somewhat more than expected, a great deal. 
y Om] tted . , • 
^2-poInt scafe: 

^ I -teacher responded by cons Tde ring slow students a,s a group. 

2=teacher responded by differentiating progress among slow students, 
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82. I'^unt'Of progress is affected by : 
Checklist: (l-absent, 2=present) ' 

-amount of teacher-student contact? teacher help, Indfv-Idual 
conferences with teacher, special attention, grouping; classes 
too big; not enough time for one-to-one* contact , 

-affedtlve variables: teacher works to build self con^idertce; 
use of praise; teacher gets students' confidence; rapport; level 
of student motivation; opportunity to experience success; 
attitudes they come to school with; expectations for performance 
held by teacher, 

46 52 
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-academic factors: appropriate -ma+eria Is, emphasize basic skills,, 
focus on weak areas, drill and repetition, homework, grouping, 
deficiencies In student. 

-other: 6th grade center failure; stu^Ient gave teacher credit; 
teacher learned how ghe needed to charwe & adapt to integrated 
school; Just can't reach some; change ^f teacher during year. 

Teacher names these as contributing to 'her classes*- 

l^lack of progress, ' . • . > i 

2=progress. * • 
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SPECIFIC QUESTIONS FOR ENGLISH TFACHERS 

77 • Name some of the techniques you use *for teaching spelMnq , ' 
Checkl 1st : (1=absent, 2=present) 

-go over pronunciation 4 meanings, write definitions, 
-divide words Into syllables. 
*-use In sentences, in context, 

-drill, written exercises, write words several times, homework, 
-wbrd games, puzzles, flash' cards 

-spelling bees, oral work, repetition, games, board work, 
-teach rules, phonetic concepts. 

-stress recognition of word root, prefix and suffijt. 

^ -give tests, eltiier pretes* for diagnosis, or end of unit test. 

, • \ ^ " * 

-other: ^ individual ize, memorization, dictionary work. 



^ 
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Checklist: (1=absont, 2=prescyit, code only one item "present") 
-teacher uses individual scalwork techniques only, 
-teacher uses class -act ivi ties only, 
-teacher uses both. 
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78. What techniques. do you use for students who can't read very well 
at all or can't read at their qr^de level? 

Chcckl ist : .(1=absent, 2=present) ' ' ' 

^-special materials; lower level, high>lnterest reading material. 

*-indjJiduol contacts, extra attention from teacher, ^ne-to-one 
hclp.fextra opportunity t6"read orally. 



^-tutors (peer, U.T.), buddy ^system. 



J 



**-send student to resource teacher, reading spec ra I i st , read ing 
lab, ESSA p.rogra^n, reading skills class, 

**-audio-visual aids: listening stations, tapes, films, 

fllmstrips. ^ " * 

-other: give oral directions, grouping, read-in, avoid em- 
bara$slng studentswho must use low level materials, have 
bright siudcnts read to slow ones, teacher reads to non- 
readers. 

■ - 

2-poFnt scale ; 

Check one category for ^ch teacher: 

Is teacher gives both types of responses (remed l-at Ion and 
.avoidance: Includes at least one one-star. and one tv^-star 
category In teacher's response. 

?=tcachcr reports tcctiniqucs t^rimprove reading ability. (Those 
categories* in the checklist having one star.) 
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0t403 

L 

t 07404^ 

, 07406 
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iftii^* Da you use peer tutor kiq? 
• 3^porf>t scale : • * 

> ^^ 2=quanried r^s^orise: feOccaslona I ly, rarely, sometimes, some. 
^ . *3=yes. - 



4 . ^ ^ , 

80. . What are the advantages to peer tutoring? 



Check! ist : ( l=absent,' 2=prGsent ) 



-maximizes teacher Xm^ and effort. ' 

-academic advan^tagcs for tutee:, peer btetter\^t explaining than 
teacher, better communication between peers. 



-affective. ad vantages for tutee: tufee f^els more comfortable 
2rf)out asking tiuesti^c/ns and'making mistakes, feels less pressure, 
W more comfbrtable, ■ more willing to accept help from peer. 

fr-advajptages for tutor:, builds ego, confidence, understanding, 
synt^s^thy; learns by expTainl^ng^Jl 
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What.are^the disadvantages to peer tutoring ? ' ^^'^^vC 
Chetkl ist i (t=absen1, 2=present) 

-Ivor's effectiveness limited by^^rfs^NOwn ski 11^ and knowledge;" 
may, give answer rather than teach^^ or/^ive wrpng Information, 

-session may degenerate into socl^^l izing. 



yf-utor-tutee interpersonal problems: tu+ee^esentf u I , tutor, over- 
bearfn^, lack of empathy, tutee embarrassed 

tCr+or.aS^li^^fliita I ly. 
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82. Do you have ?;tudcrits read aloud? 

\ 

l=qualificd yco, and "no" responses. 
2=definite yes. ' , 
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83. Why do you have students read aloud ? ' ^ 
Check 1 1 st : ( 1=c*sent , 2=p resent ) 

-assess reading ability (at first of year or later); ca-tch problems, 
check pronunciation 

-insures enti re clas^ understands; aid to poor readers; keeps 
clasS' together; aTl cover same material. 

-kids ^njoy it; do it for fun;- like the pub I ic recogni t ion oppor- 
tunity. 

/ . 

-facilitates participation; increases confidence aad interest.. 

-faciLitates d i scussion;' teacher caaemphafize points; good 
que^^bn's 1:ome up « 

-fieaching tool, gives practice, helps learn pronunciation, a ' ^ 

I Istening activity. 

-other*. _ 

It 

84 . What do you cofnsider tOf be appropriate (Composition criteria ? 
Checklist: (1=absent, 2=present) 

Mechanics: 

-punctuai ion, capitalization. 
, -spel I Ing. 

-grammar. ' ^ ^ ^ 

-cofnplete sentences, sentence structure. , 
-paragrqphs, tqpic sentences. , 
-length, 
-other. 
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antent-Structure; 



\ 07423 

/ . 07424 
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07426 
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07433 
D7434' 
07435 . 
07436 



-65'. 



Vganlzation; structure; clear, organized' thinking; unity of ^ " 
Sentences; coherence; complete thpughts. 

-content; subject that challenges, interests student. ' • 
-creativity, originality; expression of '^l f or feelings. " 
Check List: (l=absfnt, 2=present) 

-mentions mechanfcs only. ^ . 

-mentions both, or' content-structure only. 

! 

supplements? Do y oiru s^fhi;;^ fo^ prorr.oting social interaction 

and qettinq->to knov? the ';t[idprrt-g'? 



l = no 

> -» ■■ 

2= yes 

If yes, then; 

Check I i?t: (1=abs6Dt, 2=present) 
-as instructional supplfementsi 

-for prem^ing soc^^J^eract ion and getting to know students, 
-rarely, occasionally during year. 

llLv^^^^ yo u use non-Vritten language for corrmunirat Inn 
sub.lfect motter? ' ' ■ ^ 

Check fj St : (l=absent, 2=present) ' 

- of^l reports,, speeches, extemporaneous speeches, rec rte poetrl 
debate, make-up commercials. ' ' k y» 

- acting, role-playing, pantomime. 

-read aloud:-short stories; plays, -poetry. 

-art, bulletin boards, I'l lustrations, posters. 

-Other: games, listening stations, etc. ' ' ^ ■ ' 
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SPECIFIC QijrSTION^ ABOUT THC TWO CLASSSS IN WHICH WE OBSERVED- 
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83. What d i f f eroncGs^do you see botv^cen tho two clashes in v;hich we 
observed? b 

84 . To v/hat do y6u a.i tr ibutc^these diffore n ces? Group^size? Time 
Gf day? Stu-dcnl ability? &>coss of iroublcsomc st4jdenis? . 

Chock! i st : ( I =absent , 2=present ) , • ^ 

/«» 

- size of class. 

- time of day. . . ^ / ' ' 

- classes differ in abUlty level due to tracking or ability 
grouping: Hbne high track with high reading score and high 
motivation, the. other vei^y low"; 'Mst period is^average, 
4th period is higher track.". 

- difference in student ability; "Ist is much brighter, 1st 
students working ai hl'gher level, 2nd period--90? of students 
are reT.ediai"; "4th period has more- slower students". (ht)rrvogen- 
eity high/liomogenciiy low) . , ' 

^ - some classes exhibit ex'bremes of abMIty while other classes 
contain more homogbncotjs abilities; "2nd--hjghly motivated, 
good kids, Stb^-schizophren^c^ v^ry high and very low, no 
middle^'; "2nd--more cohesive group — not really extreme^ of - 
learning ability- as in 3rd." ftieterogeneity/fpmogene i ty ) - 

- differences in motivation, cooperation, reeponsibi I i ty , work 
habits, maturity. ^ ^ " 

- differences in behavior^ number of troublesome kids, discipline 
proble^9^ control necessary. - ^ « ^ 

- differences in class personality, due to interpersonal' relatTt>ns 
^ or the effect of part itu I ar i nd 1 vidua I s : "3rd period — more 

gI iqueishness, divisiv.eness"; "2nd is quieter, passive gfoup, , 
3rd more verbal arid easily excitable"; '^4th has mor$ clowns, ' 
"Gth has rrtore talkers". 

! - & " 

s 

- differences in teacher-student re lat lonsh ip teacher may like 
some classes better, '^feac her may have some kids who donH like 
her. * - " \ 

- differences in background, homelife, SES between certain classes 

nodif ferehces seoft between the two classes; chance or the computer 
account for the ditferences. 



-l)ighblack to while ratio; more boys/than girls (sex, race diff- 
erences in class make-up). 



other: clossroomMS htot; attendance p^ierns, etc. 
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Are students randomly assigned to classes at your school? 

2 = ye^ ^ ' ' ' ^ . ^ • 

I = no 



Classes do differ in abilfty levels, sizes, troublesome kids, 
etc^. * To' what ex1 eqt* shou Id different c lasses -determi ne your 
teaching methods or xltrr icu I urn? . (What do you see as your role 
responsibilities to different kinds of students). 

Chec^l ist : l=absent, 2=present) ' ^ . 

- unspecified adjustments: should adjust teaching to'class 
ability; I haye to change to meet their needs; cTasses de~ 

v^termfne, to sc^me degree/ my teaching style; should react 
Indivfdually to each kid. 

- methods vary, but not curriculum. 

- curriculum, materials, emphasis varies, but not methods. 

- both met-Jiods atid curriculum vary, 
structure, discipline, control varies.. 

- Other; does not ,adjust; get to all with the basics; yo^ have 
tp try, etc. 

Teacher adjusts methods and/or materials in response to: (Check 
one on I y ) 

Chdckl'Tst >(i=absent . 2=preseht) 

-.ablljty, individual^di fferences inability. 

- class personality,' student interests, attitudes, emotional 

• needs of some studenl's, individual d i f ferences 'in affective 
areas.' ^ ^ 

- both at)ijity and personality. ^ 

)^e tKie're ce rtain factors in classes and individuals that * 
teachers cannot really do much a"bou1?g' If so, what are they? 



.CK<&ckl ist : (l=absent, 2=present) 

• lack of parental encouragement, concerTt. 

- home problems, home environment. 

- learning (JlsabiJ ity, low IQ, low ability, non-readers, hyper- 
active, ED kids, etc. 



87, continued 
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emotional problems, psychological adjustment, adolescence, 
poor peer relationship^ 

discipline, control, behavior problems, disruptive, antagon- 
istic students. ' , ^ 

tack of interest, motivation; students who canH or won't 
work; can't reach soAe, j5ome have given up; you c^r]^i make 
them learn; student attitudes; alienated stL|dents. , 

student personality, or teacher-student personality confli.ct. 

racial ethnic, cultrual backgrou»»d and values; SES, pre- 
judice, language. 

classroom givens: size, time of day, availability of material§, 
.abi ! i1 y range. 
.\ ' ' 

can always try to do something about any situation — don't give, 
up, "can do^' attitude. 



Other 
her sfere 
try 



: absence, school poMcies, blacK teacher gets rr^ere than 
fere of problem' blacks; -Tea<§her has gi-ven up and^doesn't 
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88. What do you think the most irriportant attributes a teacher in 

your position needs to- have ^to do an effective job o^ teaching? 

Checklist : ,(l=absent, 2=present) 

- patience. - ^--^ 

- sense of humor. . ^ 

i 

- energy, hea I th. * t * 

- honesty, sincerity, be a* real person. 

- good, consistent,* faiV jdiscipl ine ar|d cont r|) 



- understanding and concero for stwdents; carlrtg, sympathy, 
Involvement, understanding of needs^nd problems of kids 

■ at this ago level, sensitivity to individual' d if ferences. 

- Mke ki^s and^-teachi ng, desire to be there, devotion, enthusiasm. 

- communication skills. 



^ ERIC 



54 



88, contini>ed 
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flexibility, be open-minded, open to now Ideasi changes, methods, 

- knowledge of subject matter, ^ 

- teaching skills, ability to explain, know how to present 
materials, good preparatTon, interesting activities, 
ability to mot^'vate, awareness of student 'comprehension, 
dramat i c flair. 

- concepi of appropriate teacher-student rel^ienship: get along 
with students but also command respect. 

- Other: self-control; good judge of people; foresee problenis 
that may arise; information about kids, need rewards; be up- 
to date on current affairs; be available to students. 
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